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Abstract 
This paper tries to describe according to the opinions of teachers and parents whether families involve in reading and writing skill 
acquisition process of first grade elementary school students and how effective the involving families are in this process. 
Information was received from teachers and families about reciprocal expectations of teachers and families, procedure of the 
process, teacher-family communication and home studies. Two first grade teachers from two primary schools representing sub-
class and upper-class and parents of the students in these classes were interviewed. Survey forms for teachers and parents were 
employed in information acquisition. Obtained findings were interpreted according to the frequency and opinions. When opinions 
of teachers and parents are evaluated in general, it can be stated that teachers and parents from sub-class are less sensitive about 
family participation and inadequate in maintaining participation. 
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1. Introduction 
Language acquisition is a process through which children can progress successfully with the help of effective 
existence and cooperation of both academic skills and socio-cultural environment. These two factors; that is, both 
professional teaching and socio-cultural environment directly affect a child’s cognitive and social development.  
Vygotsky states that the thinking skills and cognitive skills of a child come into being under the influence of 
culture and society in which the child is engaged. Hence, the history of the society where the child is brought up and 
personal history of the child are among the important factors determining how the child will think. According to 
him, language plays an important role in determining how a child will think throughout the development process of 
the child because advanced thinking skills are imparted to the child through words (Vygotsky, 1962). 
First year at elementary school is different from the other years from many aspects. The most remarkable and 
outstanding difference in terms of language acquisition is that at this grade level, children acquire basic reading and 
writing skills. Among the most prominent factors affecting this acquisition process, characteristics of the teacher and 
the student are of the greatest importance.  In addition to these, family and participation of the family in this process 
are of vital importance.  
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Acquisition of Reading and Writing Skills and Family Involvement 
 
Reading skill can be defined as the process of constructing meaning through creating communication between the 
reader, the text and the content of the reading situation  (Stone, Merritt & Cherkes-Julkowski, 1998). In other 
  
Writing skill is more than a kinesthetic activity which is a more complex and higher level of cognitive activity 
that should be considered together with the reading skill.  
If elementary school education is considered to be the beginning of education life, then the family has important 
roles to play in this period. In this period when the development of a child is in its fastest phase family environment 
is of great importance for the education of the child. Educational atmosphere in the family may promote or hinder 
what is learned by the child  
Vygotsky thinks that social interaction is important for the development of cognition and states that each cultural 
phase is repeated twice in the development of a child: first at social level then at personal level; first among the 
people then within the inner world of the child. All the higher characteristics emerge first as a part of relationships 
among people. Children learn the world not only through their personal efforts but also through the behavioral and 
thinking patterns provided by the society they live in (Vygotsky,1978 cited in ). 
Vygotsky (1978) specially emphasizes the importance of adult guidance in child development. This is of 
particular interest to teachers and families. The role of the teacher is not to convey the content to the child by 
simplifying it but to provide bridges to help the child to make strides in his/her developmental endeavors and to 
create the environment suitable for learning the content the child is not familiar with.  According to Vygotsky, 
higher cognitive functions develop in a manner specific to them and are largely shaped by the culture the child is 
engaged in. The environment most suitable for the development of cognitive functions should be provided by 
schools  
There are many studies looking at the importance of family involvement in the acquisition process of reading 
and writing skills and its effects on the child. A common side of these studies is their dealing with families from low 
socio-economic environments and home-support activities. It has been observed that support activities with family 
involvement have positive contributions to the development of children (Pover, 1992;  
Au reported that a support environment provided within home is conducive to enhancing reading and writing 
skills of children (Au, 2000). Burns et al., (1992) point out that the regular communication between parents and 
teachers is of great importance. In such communication, traditional tools that can be used are corresponding about 
the activities to be performed at school, leaflets prepared to give information about school rules, school regulations 
and other information that may be needed by families. Personal reports about students, teacher-family telephoning, 
parents-teachers meetings, home visits to carry out special discussions about the child and through which teachers 
can be informed about family environment of the child, activity observation days in which parents are allowed to 
watch in-class activities of their children are among the means of communication used for ages.  
Moreover, teachers can recommend families to carry out activities such as the ones given below (Burns et al., 
1992). 
 
 Frequently meet with teachers to learn how to help your children to develop their reading and writing 
skills. 
 Provide materials and space for your children to study. 
 Get information from the teacher to solve reading and writing problems faced by your child. 
 Frequently read stories loudly to your children and talk to them about these stories. 
 Get your children to make loud reading. 
 Participate in family involvement reading and writing activity hours. 
 Go to libraries with your children. 
 Help your children to select books.  
 
Literary environment at home, education levels of parents (especially, the education level of mothers), expectations 
 (Verhoeven, 2002 cited in  
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experiences of children at their houses and the relationships between these experiences with learning experiences 
occurring at school is one of the factors contributing to the increasing importance of family involvement in 
education life. This declaration mostly discusses the partnership between school and home and in this way, has led 
to increasing interest in programs targeting parents and ways of communicating with the parents (Maddock, 2006, 
 
 
Research Methodology 
 
Study Group  
 
In the present study aiming to determine what types of help are provided by families to their children to acquire 
reading and writing skills based on their opinions about the issue, interviews were made with two teachers working 
at two schools from different socio-economic environments and totally 30 parents of their students. While 
determining the study groups, socio-economic scale was administered and based on its results, schools and parents 
were determined. One of these schools represents low socio-economic environment and the other represents high 
socio-economic environment.  
 
Data Collection Tool  
 
form and family interview form were developed. The items in these interviews reflect general characteristics of 
family participation and basic characteristics of the type of environment and aid required for students to acquire 
reading and writing skills.  
 
Findings and Discussions 
 
The findings obtained from the interview forms administered to the teachers from low and high socio-economic 
environments and the parents of their students and their interpretations are presented below.   
 
Table 1. Opinions of the teachers working in two schools, on of which is from low socio-economic environment and 
the other one is from high socio-economic environment  
Opinions Low High 
1. Do you prepare supportive homework to help your students to acquire writing and reading skills? Yes Yes 
2. Can you frequently meet with families throughout the process of reading and writing skills acquisition?  No Yes 
3. Are there students coming to class with lacking materials and forgetting to bring the materials? Yes No 
4. Did you inform the families about first reading and writing activities? Yes Yes 
5. Do the families of the students frequently consult you about the status of their children without being called by you?  No Yes 
6. Do all the families participate in your family counseling meeting hours? No Yes 
7. Do you get enough help from the families for student problems? No Yes 
8. Do you organize reading and writing activity hours for the families? No No 
9. Do you observe or think that the families provide adequate help for their students to learn reading and writing? No No 
10. Do you think that the participation of the families affects the process of reading and writing acquisition?  Yes Yes 
 
As can be seen in Table 1, the opinions of the teachers indicate that both of the teachers believe in the 
importance of family participation (item 10), yet, they think that the families do not adequately participate in in-
class activities (item 8). It can be argued that communication with the families with high socio-economic status is 
better (item 6, 2). Moreover, the families with high socio-economic status seem to be better in providing required 
materials and help.  
Both of the teachers seem to think that in general the families do not help much the teachers and the students in 
the process of reading and writing acquisition.  
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Table 2. Opinions of the families of the students from the schools located in low socio-economic and high socio 
economic environments  
 
 
Opinions 
Low High 
Yes 
f 
No 
f 
Yes 
f 
No 
f 
1.Did you get information about the process at the beginning of first reading and writing activities?  11 4 14 1 
2. Do you help your children while they are doing reading and writing support activities at home? 10 5 15 - 
3. Do you make loud reading for your children?  7 8 14 1 
4. Do you frequently go to the school of your children to get information from their teachers?  5 10 14 1 
5. Do you positively respond to the calls made by the school or the teacher? 7 8 15 - 
6. Do you sometimes miss teacher-parents meetings?  9 6 14 1 
? 4 11 14 1 
8. Do you give feedback about your children to the teacher by calling or writing some notes? 5 10 13 2 
9. Dou you have any problems in providing the suitable environment and materials for your child to 
carry out the activities?  
12 3 - 15 
writing skills? 
2 13 8 7 
11. Do you help your child in selecting reading and writing materials?  9 6 14 1 
 4 11 14 1 
13. When you look back, do you think that the cooperation between teacher and family has been 
sufficient? 
7 8 14 1 
14. When you thing that there is some erroneous learning in your child (e.g. pen holding), do you 
attempt to correct it?  
9 6 13 2 
15. Do you think that family participation has an important influence on writing and reading 
learning process? 
10 5 15 - 
Total      15      15 
 
According to the family opinions presented in Table 2, it is seen that the families think that the teachers inform 
them about the process (item 1), in general families believe in the importance of family participation (item 15), the 
families with high socio-economic status are more sensitive towards family-teacher communication (items 4, 5, 6, 
8),  the families with low socio-economic status are not competent enough to provide the required help and 
opportunities (item 9), and again the families with low socio-economic status do not sufficiently help their children 
in reading and writing activities done at home (item 2).  
In general, it is seen that both types of families are not knowledgeable enough about what family participation is 
and how it should be done. 
 
Results 
 
At the beginning of the elementary education, first year is of great importance in the acquisition of reading and 
writing skills and in this process, the participation of the family is vital. In this respect, the present study attempted 
to determine the teachers and parents of students from two different schools located in two different socio-economic 
environments.  
The findings of the study revealed that though the members of both groups believe in the importance of family 
involvement, they think that not enough involvement is made by the families and in fact, they are not much 
knowledgeable about how to involve. In general, it was found that families with high social-economic status were 
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better in supporting students, working together with them, helping them at home and communications between 
family and teacher.  
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